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The Auditor-General is the auditor of Westlake Girl’s High School (the School). The Auditor-General
has appointed me, Kurt Sherlock, using the staff and resources of Crowe New Zealand Audit
Partnership, to carry out the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 23, that comprise the statement
of financial position as at 31 December 2019, the statement of comprehensive revenue and expense,
statement of changes in net assets/equity and statement of cash flows for the year ended on that date,
and the notes to the financial statements that include accounting policies and other explanatory
information.
In our opinion the financial statements of the School:
•

present fairly, in all material respects:
o
its financial position as at 31 December 2019; and
o
its financial performance and cash flows for the year then ended; and

•

comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity Standards, Reduced Disclosure Regime

Our audit was completed on 1 July 2020. This is the date at which our opinion is expressed.
The basis for our opinion is explained below and we draw your attention to other matters. In addition,
we outline the responsibilities of the Board of Trustees and our responsibilities relating to the financial
statements, we comment on other information, and we explain our independence.
Emphasis of Matter – COVID-19
Without modifying our opinion, we draw attention to the disclosures in note 28 on page 22 which outline
the possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities
under those standards are further described in the Responsibilities of the auditor section of our report.

The title ‘Partner’ conveys that the person is a senior member within their respective division, and is among the group of persons who hold an equity
interest (shareholder) in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership is the
Crowe Australasia external audit division. All other professional services offered by Findex Group Limited are conducted by a privately owned
organisation and/or its subsidiaries.
Findex (Aust) Pty Ltd, trading as Crowe Australasia is a member of Crowe Global, a Swiss verein. Each member firm of Crowe Global is a separate
and independent legal entity. Findex (Aust) Pty Ltd and its affiliates are not responsible or liable for any acts or omissions of Crowe Global or any
other member of Crowe Global. Crowe Global does not render any professional services and does not have an ownership or partnership interest
in Findex (Aust) Pty Ltd.
Services are provided by Crowe New Zealand Audit Partnership an affiliate of Findex (Aust) Pty Ltd.
© 2019 Findex (Aust) Pty Ltd
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We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for
our opinion.
Responsibilities of the Board of Trustees for the financial statements
The Board of Trustees is responsible on behalf of the School for preparing financial statements that are
fairly presented and that comply with generally accepted accounting practice in New Zealand. The
Board of Trustees is responsible for such internal control as it determines is necessary to enable it to
prepare financial statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for
assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible
for disclosing, as applicable, matters related to going concern and using the going concern basis of
accounting, unless there is an intention to close or merge the School, or there is no realistic alternative
but to do so.
The Board of Trustees’ responsibilities arise from the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole,
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that
includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could
reasonably be expected to influence the decisions of readers taken on the basis of these financial
statements.
For the budget information reported in the financial statements, our procedures were limited to checking
that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:
•

We identify and assess the risks of material misstatement of the financial statements, whether
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of
not detecting a material misstatement resulting from fraud is higher than for one resulting from
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the
override of internal control.

•

We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal control.

•

We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board of Trustees.
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•

We conclude on the appropriateness of the use of the going concern basis of accounting by the
Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty
exists related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are required
to draw attention in our auditor’s report to the related disclosures in the financial statements or,
if such disclosures are inadequate, to modify our opinion. Our conclusions are based on the
audit evidence obtained up to the date of our auditor’s report. However, future events or
conditions may cause the School to cease to continue as a going concern.

•

We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

•

We assess the risk of material misstatement arising from the Novopay payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of material
errors arising from the system that, in our judgement, would likely influence readers’ overall
understanding of the financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and
timing of the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.
Our responsibilities arises from the Public Audit Act 2001.
Other information
The Board of Trustees is responsible for the other information. The other information obtained at the
date of our report is the Analysis of Variance Reporting and the Kiwisport Report, but does not include
the financial statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with the
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially
misstated. If, based on our work, we conclude that there is a material misstatement of this other
information, we are required to report that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the AuditorGeneral’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New Zealand
Auditing and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Kurt Sherlock
Crowe New Zealand Audit Partnership
On behalf of the Auditor-General
Auckland New Zealand
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Analysis of Variance Reporting
School Name:

Westlake Girls High School

School Number:

0038

Strategic Aim:

Vision – Confident, optimistic, robust young women who are proud citizens of Aotearoa New Zealand, equipped for Global Success
Purpose – To provide a positive, inclusive environment delivering the highest-quality academic education, with rich opportunities
for personal growth

Analysis reporting

Goal 1 – Academic Achievement. Inspire, engage and challenge all students to achieve their academic potential.
Goal 2 – Personal Growth. Enhance the development of personal strengths, characteristics and leadership capability in all our
students.
Goal 3 – Hauora. Physical Health & Mental Wellbeing Build vital, resilient young women to lead active and productive lives
Annual Aim:

GOAL 1- ACADEMIC ACHIEVEMENT. Inspire, engage and challenge all students to achieve their academic potential.
•
•
•
•
•

Students report increased agreement that teachers make learning interesting
Merit and Excellence Endorsements for students to be above the national figures for decile 8-10 schools.
Increase in Excellence endorsements particularly at Level 2 & 3
External Standards: Improvement in results in external standards identified by departments
NZQA Scholarship:
Increase in:
Number of scholarships achieved
Number of students engaged in the programme
Number of entries
Number of exams completed

NCEA and University Entrance
•
•

Increase in NCEA Levels 1,2 +3 pass rates
Increase in University Entrance pass rates

•

Maori and Pasifika Students – results aligned with overall school pass rates
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GOAL 2 - PERSONAL GROWTH. Enhance the development of personal strengths, characteristics and leadership capability in all our
students.
• Students report increased agreement that they have a say at what goes on at school
Tātaritanga raraunga
•
•

Extra-curricular participation – Increase the numbers of students participating in activities outside the classroom
Key Competencies – Gather data that reports on student awareness of skills and pathways through career development

GOAL 3 - HAUORA. Physical Health & Mental Wellbeing Build vital, resilient young women to lead active and productive lives
Students report increased agreement:
• that students include others who are being left out or ignored and stand up for others
• that their teachers are interested in their culture and family background
Physical Activity
•

Increased numbers of students participating in regular physical activity measured through Sport, PE Department and
Form Teacher data

Assessment Management
•

Gather data on student assessment load (Year 11-13) and compare with 2018

Student attendance
•

Maintain high levels of attendance

Tikanga Māori and Te Reo
•

Target:

Staff engagement in Tikanga Maori and Te Reo workshops

GOAL 1- ACADEMIC ACHIEVEMENT. Inspire, engage and challenge all students to achieve their academic potential.
•
•
•

Ministry of Education | Tātaritanga raraunga

Students report increased agreement that teachers make learning interesting (>57%)
Merit and Excellence Endorsements for students to be above the 2019 national figures for decile 8-10 schools.
Increase in Excellence endorsements (From 2018 levels) particularly at Level 2 & 3
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•

External Standards: Improvement in results in external standards identified by departments

•

NZQA Scholarship::

Tātaritanga raraunga
Number of scholarships achieved – Target 101
Increase in 2018 figures for:
Number of students engaged in the programme
Number of entries
Number of exams completed
•

NCEA and University Entrance
Increase in NCEA Levels 1,2 & 3 pass rates (>93%)
Increase in University Entrance pass rates (>84%)

•

Maori and Pasifika Students – results aligned with overall school pass rates

GOAL 2: PERSONAL GROWTH. Enhance the development of personal strengths, characteristics and leadership capability in all our
students.
•
•
•

Students report increased agreement that they have a say at what goes on at school (>58%)
Extra-curricular participation – Increase the numbers of students participating in activities outside the classroom
Key Competencies – Gather data that reports on student awareness of skills and pathways through career development

GOAL 3: HAUORA. Physical Health & Mental Wellbeing Build vital, resilient young women to lead active and productive lives
Students report increased agreement:
• that students include others who are being left out or ignored and stand up for others (>55%)
• that their teachers are interested in their culture and family background (>48%)
Physical Activity
•

Increased numbers of students participating in regular physical activity

Assessment management

Ministry of Education | Tātaritanga raraunga
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•

Gather data on student assessment load (Year 11-13) and compare with 2018

Student attendance

Tātaritanga raraunga
• Maintain high levels of attendance (>93%)
Tikanga Māori and Te Reo
Staff engagement in Tikanga Maori and Te Reo workshops

Baseline Data:
GOAL 1
• Students report increased agreement that teachers make learning interesting (>57%) – this baseline figure is derived from
the wellbeing@school survey conducted in 2018 from a broad sample across all year levels
•

Merit and Excellence Endorsements for students to be above the national figures for decile 8-10 schools. (compare 2019
results for the school and 2019 decile 8-10)

Our baseline data incorporated two measures – our 2019 results and the 2019 results for Decile 8-10 schools – see table below
Certificate Endorsements

2019 Provisional / Decile
8-10

Level 3 Merit

43.3 / 33.3

Level 3 Excellence

18.8 / 19.5

Level 2 Merit

40.6 / 33.2

Level 2 Excellence

24.8 / 23.7

Level 1 Merit

50.5 / 41.2

Level 1 Excellence

30.2 / 28.2

•
Ministry of Education | Tātaritanga raraunga

Increase in Excellence endorsements particularly at Level 2 & 3 (compare with 2018)
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Level 3 – same as provisional 2018 Excellences (18.8%)
Level 2 – 2% increase in Excellences (up from 22.8% to 24.8%)

Tātaritanga raraunga
Level 1 – 4.6% decrease in Excellences (down from 34.6% to 30.0%)
•

External Standards: Improvement in results in external standards identified by departments – baseline data is their 2018
results in those standards identified

•

NZQA Scholarship: Increase in:
Number of scholarships achieved – Baseline is 2018 data (69 scholarships)
Number of students engaged in the programme – (> 2018)
Number of entries – ( > 2018)
Number of exams completed – (> 2018 completion rate)

•

NCEA and University Entrance – baseline data is 2018 results
Increase in NCEA Levels 1,2 & 3 pass rates (>93%)
Increase in University Entrance pass rates (>84%)

•

Maori and Pasifika Students – results aligned with overall school pass rates

GOAL 2
Personal Growth. Enhance the development of personal strengths, characteristics and leadership capability in all our students.
•
•
•

Students report increased agreement that they have a say at what goes on at school (>58%) this was baseline data from
the 2018 wellbeing@school survey undertaken
Extra-curricular participation – Increase the numbers of students participating in activities outside the classroom (baseline data is 2018 information if it was gathered)
Key Competencies – Gather data that reports on student awareness of skills and pathways through career development –
no baseline data

GOAL 3:
Hauora. Physical Health & Mental Wellbeing Build vital, resilient young women to lead active and productive lives
Ministry of Education | Tātaritanga raraunga
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Students report increased agreement:
•
•

that students include others who are being left out or ignored and stand up for others (>55%)
that their teachers are interested in their culture and family background (>48%)

Tātaritanga raraunga

Physical Activity
•

Increased numbers of students participating in regular physical activity compare with 2018

Assessment management
•

Gather data on student assessment load (Year 11-13) and compare with 2018

Student attendance
•

Maintain high levels of attendance – (2018 baseline value is 90.7%)

Tikanga Māori and Te Reo:
Staff engagement in Tikanga Maori and Te Reo workshops – no baseline value as new initiative

Ministry of Education | Tātaritanga raraunga
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Goal 1
ACADEMIC ACHIEVEMENT

Goal 1

Goal 1

Goal 1

Why did this happen?
This is a very broad question and in a
secondary school environment it is
hard for students to answer when
they have somewhere between 6 and
10 teachers in a year.

Where to next?
In 2020 we are focussing on getting to
know our students better – the
language they speak at home,
understanding ways that help them
learn better and investigating ways to
help build a growth mind set, making
form time more productive and
providing better data at transition
points.

Inspire, engage and challenge all
students to achieve their academic
potential.
Students report increased agreement
that teachers make learning
interesting

In 2018 we used the
wellbeing@school survey to identify
areas where we wanted to see
improvement.
What happened?
We decided not to repeat this survey
in 2019 since we had used it across
the school in the previous two years.
Instead our prefect group decided to
run a survey of their own on
wellbeing. We also had a group of
students who joined our new Pupuke
Kāhui Ako student inquiry team who
collected student and teacher voice
from all our 9 schools. These inquiries
did not specifically explore that
question but the student voice that
they collected did provide
information on areas students would
like to “keep and grow” and their
“new ideas”.

Ministry of Education | Analysis of Variance Reporting

We will also be providing ways to
assist teachers to gain feedback from
students on their units of work and
their teaching, resources they provide
etc.
WGHS will focus on some of these
identified areas and work on these in
2020.

Merit and Excellence Endorsements
for students to be above the national
figures for decile 8-10 schools.

Merit endorsements are all well
above Decile 8-10 schools

Increase in Excellence endorsements
particularly at Level 2 & 3 (compare
with 2018)

slightly below and Levels 1 & 2 both
slightly above Decile 8-10 schools.
Level 3 – same as provisional 2018
Es(18.8%)

This has been the pattern for a
number of years.

We also will need to reflect on these
results to see whether changes we
have made at Year 10 by reducing the
number of Level 1 standards we offer
them has been counterproductive.

In 2019 we reduced the number of
Level 1 assessments that our
enrichment classes were able to offer.
Consequently, these students were
“banking” fewer excellence credits at
Year 10 which they could carry
through to their Level 1 qualification

We need to revisit this decision.
we want to give all Year 10 students
the opportunity to bring in around 20
credits to their level 1 programme as
part of their common Year 10
assessment programme

Tātaritanga raraunga Excellence endorsements – Level 3

Level 2 – 2% increase in Es
Level 1 – 4.6% decrease in Es

External Standards: Improvement in
results in external standards
identified by departments

Ministry of Education | Tātaritanga raraunga

We have met with all Heads of
Learning Areas (February 2020) and
they have reported on their 2019
results in relation to the 2018 results.

A variety of measures were adopted
in 2019 by departments to seek
improvement in pass rates for
identified standards.
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We have some work to do around
meeting excellence criteria –
especially in some of the external
standards. Our moderation reports
for internal standards indicate that
we are assessing to the standard in
most standards with very little
variation between our marking and
the moderators’ marking. However,
Excellence certificate rates have
improved in Level 2 and remained
consistent with 2018 percentages at
level 3. Excellence criteria may need
to be clearer for students to
understand.

NZQA Scholarship: We aimed to
Increase the number of awards
gained in 2019 from 69 to 101.

Total Number of Scholarships: 52
Outstanding Scholarships: 4
Top Scholar: 1
Number of Year 12s who got a
scholarship: 6
Initial entries: 283
Final entries: 271
Total number of students: 140 (24
Year 12s)
75% of students attended the
examination with 68 students failing
to attend. (25%)

Scholarship awards showed a
decrease in 2019 from 69 in 2018.
The number of entries decreased
from 306 in 2018 to 271. The
attendance rate to the examination
dropped from 83% in 2018 to 75%.
The numbers in the Year 13 cohort in
2019 and 2018 were much the same
(both around 416 in each September).
Some extremely able students opted
to not enter for scholarship or
withdrew their entries prior to the
final entries being confirmed.
Some departments discontinued their
timetabled Scholarship classes in
favour of spreading the students
across all classes.

Inquiring into why we are not making
any progress in Scholarship pass rates
is an action for 2020. This will include
gathering qualitative data around
student decision making
asking:
• Why some very able students
opt not to enter
• why are some subjects
showing improvement and
not others?
• why did some not attend the
examination in 2019?
• current year 13 students who
are identified as potential
scholarship candidates about
their mindsets
• teachers who lead subjects
for their mindsets around
scholarship

NCEA and University Entrance

Level 3, 91.7%, Level 2, 94.6%,

Increase in NCEA Levels 1,2 & 3 pass
rates (>93%)

Level 1 89.6%. The target was met
for Level 2 and provisional results
show Level 3 pass rates are close
to the target.

Pass rates at Level 2 and 3 remain
similar to 2018 rates. The decrease at
Level 1 is of concern. In 2018 the
percentages of Level 1 students who
had already gained Literacy and
Numeracy at the start of their Year 11
programme were 53% and 27%
respectively. However, in 2019 these
rates were lower at 14% and 0%. This
makes it harder for students at risk of
not achieving to gain these credits in
1 year. Also, the number of Level 1
credits that they had “banked” in Year

The following 4 areas have been
identified for improvement.
They are as follows:
1. Level 1 NCEA pass rate
2. UE Pass rate
3. Excellence endorsements at
all 3 levels
4. Pasifika performance – Level
1 downward trend and UE
downward trend
Each department has been asked to
set 3 goals related to these areas for
improvement and asked how they will

Tātaritanga raraunga

Number of scholarships achieved

Number of students engaged in the
programme
Number of entries
Number of exams completed

Increase in University Entrance pass
rates

Ministry of Education | Tātaritanga raraunga

University Entrance: >84% pass
rate. Target not met (provisional
rate 81%)
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Maori and Pasifika Students – results
aligned with overall school pass rates

Tātaritanga raraunga

10 had decreased from an average of
27 to 15. Again, this makes it harder
Maori students pass rates (20
for students at risk to gain the 80
students) are greater than the overall credits needed (as well as Literacy
pass rates at Level 3 & UE (95% & 85% and Numeracy).
v 91.7% & 81%)
19 of the 21 Year 12 Maori students
gained Level 2 (91.3%). Slightly lower
than the overall pass rates for Level 2
(by 1 student).
At Level 1, 81% (33 of 41 Maori
students) gained NCEA. This is 8.6%
lower than the overall rate – 4
students below the target.

Pasifika students pass rates varied
from the overall rate in the following
ways

The percentages of students gaining
14 credits in all courses have been
calculated and published to all
Department Heads. This will enable
them to see which courses need to
show improvement in this area. We
regard 14 credits as a measure of
success in a course and courses
where percentages gaining 14 credits
or more is below the average for that
level require further investigation.
Questions such as why has this
happened and what are you going to
do differently need to be explored.
Evaluation of our mentoring
programme, particularly for Pasifika
students. What works well and how
can we further support them?

Level 3, (20 students) 14.4% lower
than overall pass rates & UE rates
were 35.5% lower.
Level 2, (16 students) 100% pass rate
5.4% higher than overall rates
Level 1, (8 of 12 students gained Level
1. This was 27.1% lower than overall
pass rates.
What did we do?

Ministry of Education | Tātaritanga raraunga

measure them and what they will do
differently in order to achieve these
goals.
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We ran a professional development
programme for staff around critical
thinking. We had three whole staff
meetings devoted to techniques to
develop critical thinking skills.
Departments then worked on
developing specific strategies to use
in class to strengthen critical thinking
as it pertained to their subjects.

Tātaritanga raraunga

We continued with the Scholarship
programme started in 2018. We
appointed a new scholarship
coordinator to replace the
coordinator who relocated to
Nelson. Scholarship breakfasts were
continued. Students were
encouraged to attend scholarship
sessions (often before or after
school) and some special scholarship
timetabled classes were run in
several subjects (as done previously).
Teachers responsible for scholarship
subjects attended subject specific
scholarship professional
development and made contact with
teachers in other schools where they
saw benefit in learning from their
expertise.
Departments identified standards
where 2018 results were lower than
expected or lower than decile 8-10
results. They worked on improving

Ministry of Education | Tātaritanga raraunga
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resources and teaching strategies in
these areas.

Tātaritanga raraunga

Maori and Pasifika students were
mentored regularly. Some mentors
attended mentoring and growth
coaching PD courses.
Goal 2
Personal Growth. Enhance the
development of personal strengths,
characteristics and leadership
capability in all our students.

Goal 2
What happened?

Students report increased agreement
that they have a say at what goes on
at school (>58%) this was baseline
Form Representatives encouraged
data from the 2018 wellbeing@school students in their class to present
survey undertaken
ideas which they raised in their
Student Council meetings. They then
reported back to their form class on
progress made in relation to these
ideas.
The student Inquiry group collected
student voice on a range of actions
that could provide more student
input into school life and student
learning. They presented their
findings to the Principals early in term
4

Ministry of Education | Tātaritanga raraunga

Goal 2

Goal 2

Why did this happen?

Where to next?

The Student Council groups were
formed to gain more voice from a
wider student audience, to encourage
leadership and interaction across the
year levels

In order that student input to be
given due consideration we need to
strengthen feedback loops.
In 2020 in-school student inquiry
groups will focus on certain areas
identified by their schools. Student
Voice is one of the actions that the
WGHS student inquiry group will
further research in 2020.

The Student inquiry group was
formed to learn more about our
wider Kāhui Ako, again to promote
student leadership and sharing their
ideas with all principals
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Tātaritanga raraunga
Extra-curricular participation –
Increase the numbers of students
participating in activities outside the
classroom - (baseline data is 2018
information if it was gathered)
Key Competencies – Gather data that
reports on student awareness of skills
and pathways through career
development – no baseline data
What did we do?
We did not specifically ask this
question “Students report increased
agreement that they have a say at
what goes on at school (>58%)” (from
the wellbeing@school survey) again.
However, a student council group was
formed with representatives from all
year levels and they worked with
their house leaders who shared ideas
and concerns with the Student
Prefect Leadership group. They in
turn discussed this with the Principal
in their regular meetings.

They presented their results to Deans,
HODs and Senior Leaders at the end
of Term 3.

32 Groups were represented at the
2019 Clubs expo offering a range of
activities with opportunities to show
commitment and leadership
provided. This was in addition to the
various sports, music and cultural
activities that the school currently
offers. Students were acknowledged
for Commitment and Leadership to
these groups at the Special Awards
Assembly during Term 4.
Non-school activities proved quite
challenging to record.

To encourage students to become
involved, connected and try new
things.

Another Expo was held in 2020 for
new and current students to learn of
the availability of existing and new
groups.

Career Central was launched partway
through the year. The uptake by
students was slow

We were unable to recruit a second
careers counsellor for 2019 despite
advertising on several occasions.
Careers assemblies were held twice a
term but in the absence of an
assembly hall we were unable to all
show students the potential of this
tool. PPTX demonstrations in the Gym
are not easy to see.

The careers team will visit form
classes to show students how to use
Career Central in smaller groups.
Form teachers will also be trained to
use the programme.

Our Kāhui Ako Student Inquiry group
also had a team focusing on Student
Voice.

Ministry of Education | Tātaritanga raraunga
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The Prefects also surveyed students
on a variety of wellbeing aspects

Tātaritanga raraunga

Year 9 Citizenship Awards

Extra-Curricular Participation – This
was the second year that a Clubs Expo
was held at the start of the year. This
was held in a lunch time and provided
for all students (and especially new
students) to see the variety of groups
that were offered. It was very well
attended
We continued to record participation
of students in school run activities
and clubs. We also attempted to
record activity that students engaged
in through non-school avenues.

Key Competencies – Career
Development skills and pathways.
Career Central was implemented as a
programme to engage our students in
the variety of pathways available
beyond school.

Goal 3

Ministry of Education | Tātaritanga raraunga

Page 14

Hauora. Physical Health & Mental
Wellbeing Build vital, resilient young
women to lead active and productive
lives

Goal 3
Goal 3

Goal 3

What happened?
Students report that the school is a
supportive environment (ranges from
95% for Year 9 down to 62.5% for
Year 12 – Year 13 (80%), Year 10
(90%) & Year 11(75%)

Why did this happen?

Tātaritanga raraunga

Students report increased agreement:
•

•

that students include others
who are being left out or
ignored and stand up for
others (>55%)
that their teachers are
interested in their culture and
family background (>48%)

Physical Activity
•

Increased numbers of
students participating in
regular physical activity
compare with 2018

Where to next?

Year 9 students are the most positive
in regard to their belief that teachers
make an effort to create a personal
connection (76%), followed by Year
13 (67%) then Year 11 (58%), Year 10
(50%) and Year 12 (46%)
Physical Activity
•

•
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Some of our teachers implemented
Wellbeing activities in lessons such as
strength spotting, inclusion, gratitude
and identity units.

A total of 1,095 students
participated formally in 39
different sporting codes
A combined total of 1,960
students were named in
school teams with many
students representing the
school in more than one
sporting code

Physical Activity
These were some of the new
initiatives in 2019
Increased Social Sport Opportunities
▪ “Just Play” (formally Stay in
Play) was re-instigated to
encourage students not
currently participating in sports
to try a new sporting activity.
Sports that have been delivered
to 48 students are: Lacrosse,
Handball, Netball, Volleyball &
Turbo Touch
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Continued relationship with NZIWR
for term 1. A whole staff session on
Belonging and Inclusion on February 5
followed by “Toolbox” sessions with
staff around “Getting to know your
students” in term 1. Wellbeing team
continues to meet and share good
practice with staff.

Physical Activity
In 2019 with a new School Sports
Strategic Plan in place working groups
were formed to create a aligned plan
for six Winter Codes and four Summer
Codes.
Winter – Badminton, Basketball,
Football, Hockey, Netball & Rugby
Summer – Rowing, Tennis, Touch,
Volleyball, Water Polo (pending
Premier Coach Appointment)
• Action Plans
Currently actions & timelines from
each strategic plan are being finalised

•

Tātaritanga raraunga

•

•

•

The “Just Play” programme
has engaged 48 participants
who are new to sport
Over 100 students took part
in Social Badminton during
lunchtimes in Term Three
42 Students participated in
the Summer Social Football
Competition in Term Four
2,043 items of sports
equipment were signed out
across the year for
recreational use during
interval and lunchtime.

Assessment management
•

Gather data on student
assessment load (Year 11-13)
and compare with 2018

Student attendance
•

Maintain high levels of
attendance – (2018 baseline
value is 90.7%)
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▪

▪

▪

Summer Football has been
offered in Term Four being
played at the school with 6
teams entering, students not in
a team were grouped together
Social Badminton was delivered
by the Sports & Wellbeing
Prefects every Friday lunchtime
in Term Three with over 100
students participating
Netball, Football, Touch,
Volleyball, Basketball &
Badminton offered
opportunities for groups of
students to self-enter teams
into formal leagues.

to ensure outcomes and targets are
achievable in 2020.

Assessment management

Assessment management

Assessment management

Departments were asked to consider
their courses with a view to ensuring
that credit limits were no more than
18-20. However, most departments
had made adjustments in previous
years to ensure that this was the case.
In comparing 2018 and 2019
assessment loads were very similar
with interquartile ranges much the
same for Years 12 and 13. However,
Year 11 showed a marked difference
with the median number of credits
decreasing from 121 in 2018 to 96 in
2019.

Students had identified Assessment
overload as an issue. Reviewing
course structure is done regularly to
ensure that it retains strong pathways
to Year 13 and University. In Years’ 12
and 13 most courses were at
optimum levels and so there was little
opportunity to trim assessment
further. At Year 11, courses had also
been pared down to 18-20 credits,
however, with fewer banked credits
coming through from Year 10 this
may have contributed to a drop in
Level 1 pass rates.

The recently announced revamp of
NCEA and Level 1 Subject changes will
mean we must concentrate our
energies on Level 1 programmes for
2022-2023 followed by Level 2 and
Level 3 subsequently.

Continue to record attendance
accurately, provide parents with up to
date attendance information through

Attendance rates over all levels was
similar to that of 2018 at 90.3%. The
Page 16
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Tikanga Māori and Te Reo:

Staff engagement in Tikanga
Maori and Te Reo workshops
– no baseline value as new
initiative
What did we do?
Our partnership with the New
Zealand Institute of Wellbeing and
Resilience (NZIWR) began in term 2
2019. Whole staff professional
development provided a chance to
look at the case for wellbeing in
schools, what is wellbeing and various
wellbeing models.
Evidence -based Wellbeing Topics to
explore during the 12 month period
were:
•
•
•
•
•
•

Character Strengths
Gratitude
Appreciative Inquiry
Resilient Thinking
Growth Mindsets
Belonging and Connection

lowest rates were for Year 13 at
(87.9%), year 10 (89.5%), Year 12
(90.4%) Year 9 (91.4%) and year 11
(92%)

Good monitoring of attendance and
follow up of absences has ensured
that our truancy rates are low.

In 2019, Westlake Girls High School
provided Māori language workshops
to increase the awareness of Tikanga
Maori and the language in our
learning spaces. The goal was to
provide different insights into Te Ao
Māori (Māori World) through the
concepts of Whakapapa (personal
background), Whānaungatanga
(relationships), Manaakitanga (caring
for others) and te Reo Māori (Maori
Language) to enrich our specialized
teaching areas.

The professional development
workshops were part of a whole
school approach in allowing a good
foundation for a comprehensive,
permanent change in our student
understanding of Te Ao Māori and us
personally as educators.

The workshops ran every Thursday
after school from 3.30 to 4.30 in P1.
These were very well attended

We formed a staff Wellbeing team
who met several times during the
year.
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the WGHS Portal and follow up all
absences in a timely manner

Continue this very successful
programme through 2020

Physical Activity – we increased the
class contact time for the Year 9
Physical education programme.

Tātaritanga raraunga

We gathered some data on
Assessment Load. An Assessment
Calendar was published for senior
courses in the attempt to balance the
number of assessments students
experienced during any particular
week.
Student Attendance was monitored
by Deans, Year Level Heads and Form
Teachers. Staff were sent reminder
emails if their attendance wasn’t
recorded each period
Tikanga Maori and Te Reo
workshops
Our Te Reo Teacher ran after-school
classes for staff members. As he is
also a Within School Lead for our
Kāhui Ako he opened these classes up
to our wider Kāhui Ako staff members

Planning for next year:
The Board of Trustees will be supporting the school by way of allocating funding for PD and resourcing any extra hours of staffing required to help meet our
targets.
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Kiwisport Report
Kiwisport is a Government funding initiative to support students’ participation in organised sport. In
2019 the school received a total of Kiwisport funding of $50,869.98 (excluding GST). Westlake Girls
High School has a tradition of huge participation in sport.
The funding was spent on salaries for Sports staff to support Kiwisport initiatives.

